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ABSTRACT 

>» 

^ ' -. i- , 

In a study Resigned to adjust mad improve the polirieB govmrning 

thm El CBmino Collmgm Peer Tatorlng program^ a survey Instrum&nt 

reflBatiVB, of potential paliay issues dnd concernB was, aanstructed and 

then administer&d to the entire tutoring population (N^75} in ord&r to 

l&arn tutors^ perceptions aonaernlng seventeen poliaieB^and conditions* 

The study design asmimed that if fifty-one percent or more of the 

tutors were in agreement with a given item on the survey suah would 

indicate that the policy issue rmfleative of the item was not worthy 

of review or consideration for change, tt was also mhsumed that should 

a ahi-sguare compariBon of the., responses of two sub-groups ^ tutor 

interns and peer tutors f prove to be significantlu different on any 

item^ priority would be given to the perceptions of the peer tutors^ 

who are more experienced » 

Treaiment of the data revealed that policies involving (1) tutor--'' 



ial meetings^ (2) tutorial pay maales^ (3) group tutoring f and (4). ^ 

■- . ■ ■■ 

tutor training were deserving of review and possible revision or 

abandonments Meaommendatlons conaerning the proaess through which 

u ' ' ^ - ■ . • ^ . . ■ ' 

policies governing these four aspects werj& made as well ms iMpliaatlonm 

" . - _ . - ■ *^ '^-^ ■ , 

and reconmendations concerning this study's Impact upon tutorial 



policies at the regional and national level. 
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■ , ^ INmODUCTXON 

Statement of the Problem 

For the past five yemrBf the peer tutoring progr^ at El Camlno 
College hms dmvelopmd bs part of the College's inBtJ^uatlonal Bupport 
Bystem deBigned to., help studentB Burvive and suaae&d in ac&demia eoursas, 
As the program grew in reBponBe to mtudent needr instructor aaaeptanaa^ 
and administrative Indulgenaef various poliaims , prmaticms and proaedures ' 
have been devmloped to facilitate the program andf for the past yeaT, 
have reached a Beemingly workable status to the extent that ^liay ham 
beaonm recognised as "Established^" To a great degree , these policies 
hmve been Ini'Aated and sustained by the DirecioT of Tutoring as he 
perceived ^e need for their Mployment and as he, obtained direction 
from o.thar menders of the California CoBmunlty Collegm Tutoriml Associa^ * 
^tlon and the National Assoaiation of Tutorial BerviamB as well as 
concurrence with the Vice rPreB indent of Instruction m This process of 
tutorial policy forimlation is fairly consiBtmnt with thome that have 
emerged on many other comunity college campuses throughout the nation 
and as reported by Brager (1973), Devirian (1974) ^ Ludwig and Gold (1069), 
RuggleBf BryMt and Clark (1973), and Woolley (197$) 

■ Periodically, El Camino College tutees are surveyed in order to 
mvaluatm: the, tutoring program froa their perspectivB, To some extent, 
their collectlvm responses have been instrumental in adjuBting the 



program to obtain salutary results. In like mnnmri InstTuators have 
bemn SQlicited for their input, Howevmrf esccept for their spantAneous 
voicing of opinions in tutorial meetings or in their B&mi-confidBntial 
rmports and complalntB to the Tutorihg, Director ^ the tutors have not 
had mn opportunity to bm involved in phm formulation of policy in any 
formal fashion that measures and r&flects their individual and collec- 
tive concerns* 

InaBmuch as the peer tutors In the El Camino College tutoring 
program are (1) thmmselvms students currently pursuing courses in the 
College curriculimr (2} the p^kticipantB most imnediatmly (mnd inti-^ 
mately) invoiced in the tutoring process/ and (3) therefore the agents 
best in a poBition to view tutorial policims and procedures as they 
apply at the tutor^tutee level of operation^ it is posited that their 
perceptions of and opinion^aoncerhin^ present policy should find some 



formal representation in and influence upon that policy's continuance 
and/or posBible reformulation^ Such inclusion would also seam to 
address itself to charges that students' being systernatically^eHoluded 
from partialpation in most decisions concerning eduaationml policy and 
I §f» vernauca has inhibited the effectiveness of many InstruciiQnml 
operations (Armstrong 1972 r Btemnock 1970 i Taylor 196 

The significance of this Study 

Althovgh the professional literature reflects frequent studies 



re^rting evaluations of comiunity college tutoring program in 
of outcoims^ indications are tzhmt the majority of theBe studieB have 
produced largely^ unrewmrding results (l^^ DeviriM^ 1974i Elliott, 1974i 
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mnd Wool ley f 197$). Those designs utilimd to assess the mffpativm* 
ness of tutorial programs and smrvices Inalude measures ^ involving (' 
the following variablmst units .completed by tutems; grmde point 

average for tutored students; measured ability of tutees on standard- 

h 

ized achievenmnt tests or surveys of study habits and mttitudes/ pre 



and post test attitudes of tutees as reflected in a standardized 
instrument; persistence of tutees in aurrently enrolled courses; 
compar&d performance of tutored vs> non'tutored students taking the 
same class; and students' perceptions concerning whether the tutoring , 
process had raised their achievement levels or had kept them from ^ 



dropping the course (s) for which they received tutorial support* 

i 

HowevBr, even supportive critics hf tutoring programs generally agree 
that the research vilue of these studies is limited^ eBpealmlly because 
of the difficulty involved in developing and iinplementing a research 
desigh which reasonably consols interfering variables (sme Agan, 
1971;i Brager^ 1973; Crossf 1972; Ruggles, 1975; Stainbmckf 1975; and 
molley, 1976) 

But whatever the shortcomings or virtues of evaluative studies 
designmd to assess the value of tutoring outcmes in post^smcondary 
education, this participant has been unable to locate a reported snudy 
that measures the effectiveness or viability of the process involved 
in a given tutorial program in terms of the perceptiom registered . 



by tutors^ employed in that program. Again, althQUgh there are studiem 
'aat indicate the d^ree of student involvement in policy making con- 
cerned with tutoring and other instructional supportivB services , these 
have been based upon student populations involved in studmnt govi 



(R&ed^ 1975/ m&smrif 1976) and not upon, tutoriml populations as such 
(SBB Armstrong,' 1972/ Elliott , 1974; Stmrnngakf 1970'; and Wooleyf 
1976} . Therefore^ it is proposed that a study dBsigri&d (1) to jneasure 
tutorial pera&ptions of policies/ practi&mSf and conditions as thm'sm 
obtain in a given tutorial progxam and then (2) to implement these 
pmraeptions so tJ^at they can be used to influence the direction of 
policy formulation represents an effort of modest signifiaanGe* 

T he Objectives of the Study . 

This study was designmd to perform tm interrelated functions and 
therefore was carried out as a two-step process^ 

1. through the administration of an mnonymous survey instrument 
'essentially reflective of concerns currently and pw&viously 

voiced by tutors, to determine the degree of agreement or 
disagreement of thm entire tutoring staff with established 
policies and procedures as well as prevailing conditions 
attending the program so that tutors^ perceptions can be 
reflmated in policy formulation^ 

w 

2, to separate the responses of tutor interns and peer tutors 
(see "Definitions of Term^f" this practiaum) in order ^that ^ 
data concerning each group can be collected and ^^ipa^ed to 
determinm sighiflaanae of difference and so that priority can 
be assigned to the perceptions of the peer tutor group and as 
explained under "Procedures for Treating Datmf" thlm practi^ 

ft ' : 
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HypothBSBS 

TwQ null hypo the SBB werm tmstedi 

HYPOTHESIS ONE i Fifty-one percent or more of the Bntire tutoring 
population do not agree with poliaieBf practices 
and conditionB that arm represented in items 
3 ^ 19 of the survey instrument* 

HYPOTHESES TWO i There is not a si^lficant difference at the *05 
level of confidence on item^ 3 ^ 19 of the survBy 
inrntriMent between the tutor intern and the peer 
tutor group, , . * ' 

ABSumptionB 

The- following asBumptidns were made concerning the vMlidity of 

a ■ 

this study. 

i. Since the survey instruimnt is anonymous, tutors wouldf thuB 
mi'Uireatened f record their frank perceptions, 

2* Because all tutors engaging ^in the program were surveyed , thm 
data vould have the weight of a comprehensive survey , not 
mmrely a sampling^ 

3m Since the survey instriment makea proviaion for separating 

I. , 

the responBes of tutor interns (first^smnemtmr, tutors) and 
a peer tutors (seasoned tutors with nmre than onm^Simester- m 

mxperienae) f data derived from peer tutor responsBB Nould 
deserve more weight and therefore more serious conBidmrmtlon 
than thm data derived from tutor internm* 
4, Ina^uah as tutors werm informed that their colleative 
rmspon&ms would initiate serious rmcongldmration of any 



poiicy imsues, tutors wouli^i r&spond with enthusiasm and du# 
dBliberation and rm flection. 
S. Since thm survey made provimion tor written/ unframed ' 
rBBpqnBes-f it had the ampacity to collect information that 
i woulfi not b& othBrwise reflected in survey design and 

thus would expose any aoncerns that had not been anticipated 
by the survey - s formulator , 

DafinitionM of TBrms ^ 

^ ^^fc^-^ Intern M A currently enrolled student who (1) has received 
a B grade or higher in the course (s) for which he^ tutors^ (2) ha$ 
obtained written instructor recommendation to tutor such course (s) ^ 
(3) has participmted in both a group and individual orientation pro^ 
grrni^ (4) partiaipatBs in monthly tutorial meetings (one absence 
allowed per seimster) , (5) serves assigned tutees under the general 
supervision mnd ^idance of the Tutorial Director f and (6) receives 
$2^20 per hour for his services , 

Peer Tutor i A student who conforms to the definition of Tutor 
Intern and who also (1) has completed an inservice training pro gram__ 



involving mediated instruction^ textual study ^ and personml super^ 
vision f (2) Mas complete^ at'^least one s&nemter's tutoring during 
which time he has successfully tutored three or mord tut&es for a^ 
total of 100 hours or vmrmf (3) has passed a written test Bmmsuring 

^ knowledge of tutoring proaedures and strategies, and (4) reaeiyes 

-$2^50 per ^ hour for his services. 

Tutor i A generic term^ldentifydng "one who has knowl^gm or ' 

. 10 



expertise in a given arm and who assists sameonm else in getting 
better understanding of the subject by mutually exploring those areas 
where learning is being blockedJ' (EgBtrdm/ 1975) 



PROCEDURE 

The*rStudii Design 

The study wSs designed to effect tutor participation in tutorial 
policy formulation by implementing the foj^lowing designs 

1^ Developing a survey instrument that reflected preBumed policy 

conaerns of tutor sj 
27 Fields testing tis. inBtrument with seven tutors; 
J* Interviewing the field-test tutors to assure a aonBistency in 

interpretBtion and to Bolihit suggeBtions jfor refinement; 
4. ^Administering the refined tutorial survey to the entire 

tutoring population; - . ' , 

■J ^ - . . , 

. 5. Tmbulatlng the reBponses of the entire population being , 



surveyed; . * ^ ' . - 

6. Separating the response Mheets of peer tutors and tutor 

interns and tabulating the data ^derived Beparately; 

7* Analymng the data derived from step 6 above by means of 

"J i * ■ 

^ . ' ' ^_ ■' . - - - 

the atil-^BipiAre statistical technique to determin^ any differ-^ 

&nce^ by itas/ between the two groups* * - 



The Samples . . 

The sample involvmd a comprehensiye population s^, the entire tutor-- 

ing corps engaged in the tutoring program at El.Cmino darllege jt^ ^ 75} 

? ■ ] > - = , . * 

during the Fa2^ 1976 semester and at the time of the survey^ B^a^ims^ 

4 ■ • 

tration (December 2, 1976)* 



Sxnam students involvBd in this sample are those i^ho operate undar 
policies governing the program , it is helpful in identifying this popu- 
Imtion to briefly dm&aribe tutoriml poliGies mnd aonditions ^ 

If a student/ his counselor , aiid/or his infitruGtor feel that the 
student needs tutoring in a particulmr courser the studmnt fills out 
an application for tutoring and personally appromahes his instructor 
for written authorizmtlon for tutoring^ If approval is granted/ the 
student returns the approval form to the TutoriMl Director, who 
arranges to procure a tutor whose abilities and available Mutgring 
hours best match the specific disciplinary need and 'Bahedule of Lhe 
tutee. Tutoring continues during the smmesterr but for ho more than 
three houfs per week/ unless or until (1) ' the tutee drops the ^course 
in whiah he is being tutored/ (2) the instruator or tutee feels that 
tutoring is no longer neaessary/ (3) the tutor and the 'tutorial Dlrec-^ 
tor agrae that the tutee is not benefiting from the proaess/ Or (4) 
the tutee fails to show for two scheduled tutoring appointments* 

Tutqx^tutee assigmients can be changed if either party ^ feels, that 
the asslgnsmnt of another tutor would Result in more effeativm tutor-* 
ingr, AlsO/ the tute^ has the opportunity to sulmlt a ^Tutor Compliment/ 
Complaint" form when ne chooses to register him opinion m Furthmrf every 
paid tutoring sessibn is verified in writing by a mmti^er of the staff* 
Finally/ either in response to the Instructor's request or the tutor's ^ 
need for information or direction/ Instruator^tutor meetings are 
a^Mnged/ usually during the instructor's office hour* ^ . 

A tutor's assignment to tutees is deterndned by tutee demand for 
the prea of the tutor's competence/ the tutor's priority in terms of 



prmpmration and trAining^ mnd his houfB avmilAblm for sahedulmd tutof- 
Ing* When feasible/ t^e tutor also engmgms in^ group tutoring^ (two or 
three tutem^) for whiali he reaeives the typlaal hourly compenBation, - 

^ i ? " • * 

Data Colleation^ProaBdureM : - , 

At a Dmam^er^f 1976 ^ tutorial meeting^ the murvey ^ nstrwe nt ^ 



(Bee Appendix ^) mm amihimtered to aid tutors attending. Absent 
tutors werm aontagted and werS a^inisteri^ the survey the followj.ng 
day. 

Completed aapiqs of the svirvmy were aolleg^edf ajrf mil itew^ 
th^ein were mark^Bensed on .appro^riatm computer^omnpatihle Bheetm* 
AlsOf all oomnent^ written onJ^erMurveys were recorded: ^ 



Proaedure for Treating Datm ^ I,, 

■ 4 ~. ^ \ . ^ ^ ■ ' - 

^^^^e objjeotiye datm i^^ived from th% mark^&ensed survey sheets 

/Were treated mm : follows ^ \ : , 

I, BheetB representing all tutorB* reBponmeB were su^ittM an 

order to learn ^e peraentrnge of reBponsmsiof mtudents in the 

six posBible response amtegories for eaah item on the^ survey * 

These data arm tabulated in flppmndix Aaoording to theme 

data, Hypo^esiB One was rejemtedf exoBpp timt itmnm 4r 5^ 9# 

16/ 17, and 18 did yield pmromntM^M leBs tiian the fiftyone 

peroent oriterion stated in ^ the hypotheBim^ Thmreform/ itms 

4, 5, $f 16, 17 i and 25 were tem^rarlly id&ntifimd "J terns ^ 

r#pr#jantiiig' poliay and proamdure issues that deBerved reaonmld 

eration and pOBBible resolvenmnt^ 



ReBponmeB to item d on^^ihe survmy mada it posBlblm to detmr- 
minm that the nuwbmr of tutor intmrns re^resmnted wms 44 or 
59 peraent of the total j)opulmtion and that- the number of \ 
peer tutors was 31 or 41 peraent of ^ the total population* 
Survmy sheets for eaah group were separmted and responsmm 



(on iteJna J 19) for eaah group were recorded and tahulatrnd 

smparately (see Appendlk C) and arranged in calls. 

In order to treat the flata desorlbed in item 3 abovmf in 

items in whiah volume of reBponsm& were not suffioient 

to obtain nm^ers that are * appropriate for chi^&guare ^ 

analyMim purposes (minimim desirable 5)" appropriate 

ami Is were aqalesaed\ in cases where such augmentmtion would 

not violate the intent of the survey (see Appendix 0} * 

The data derived from the treatment described in item 4 above 

"was key^punched and submitted for chi^^guare computer com* 

) . ^" ^ ■ . ' ^ . " '\ 

parison analysis to learn that^ except for items 9^ 12 g and 

15 f there wms no significant difference between the two groups 

(see Appendi3£ C) * The item 9 comparison was determined to ^ 

be significant at the »0S level of confiden^mf item 12 at the 

,01 levmli and itma 15 at the .05 level. Thereform/ Hypoth*. 

esis Two waB rejected except for items 9f 12^ and 15 f and 

these items were identified fas itmns representing policy and 

pr^edure issues that deserved reconsideration and po^siblm 

revolvement in favor of the perceptions registered by the 

peer tutor group (N ^ 31) instead of ti^ose of the entire 

tutoring staff (N ^ 75) in the event that the perceptions 
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of the peer tutoring g^oup and the tutor intern group weri 
in. conflicts ' ' , 

5„ To dmtmrmlnm whrnther thm pBraeption& of the p&er tutor and 
tutpr intmrn group with reBpmat to itenm 9, 12, and 15 werB 
in Qon^Iliatf thesm reBponBes were compared (see Appendix D}* 
Xt can bm noted that on iteri 9 only 38 percent of the tutor 
inter nm responded to reBponBeB A and However, 68 percent 
of the peer tutorB responded these omtegorieBf indicating 
a conflicts The itma 12 a^parlsbn reveals thmt 50 percent 
of the tutor interns responded to items A and and 81 jp#r- 
cent of the peer tutors responded, indiaating a conflict* 
The item 15 comparison indicates that the two groupB are in 
essential agremmnt inasmuch as the $& percent of the tutof 
interns and 97 percent of the peer tutors responded to 
reBponses A and Therefore, although the peer ti^oring 
group registered stronnr agreement than the tutor intern 
' group on itmi IS, the two groups registered percBptions that 
are not in conflict^ Accordingly only items 12 and IS were 
considermd as policy issueB that deserved priority aonBidmra" 
tion in favor of'' the peer tutor group* ' ^ 

The last Btep in the data collection process was the recording and 
listing of written responsBS on the surveys , Thesm ate recorded ver^ 
batim in Appendix J. With the possible Bxception ot jtwo conments 
indicating that tutors favor pay for attendance at tutoriml tmmiingm, 
thBSB comments do not revBMl any significant consistBncyi . , 

f3 
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DlBcuBBion, ImpliaAtionSf and Rmcomi&ndmtions^ 
DiBCussian 

irha data derlvrnd from a^inistration of thm tutorlml Burvmy to 
thm entire tutoring staff mm well ms thm data yielded after chi^Bqua^e 
aQmpmrimon of thm two tutoring ^ub^groupm indiamtm& then ^ thmt, it^m 
4, S, 16, 17 f and 18 on the Purvey repre&ent pollay or proaedure 
isBueM that deservm^ review^ However, it should be noted that forty^ 
nine peraent of the entire tutoring staff rjBBpond&i tff remponse "F" 
on item IB, indlpmting that the^e tutors had no baBXM for opinion or 
that the item was not applicable * Thus, the freguenoy of these 
rmsponMeB unaovered a flaw In this Btudy'B design, Blnoe only ten 
peraent of tutees had been aBBigned peer counselorB , it was not ; 
likely toat many of the tutorB would have hmd'^ experience with peer 
aounselors asBlgned to their tutees* Therefore, obtaining the flfty^ 
one ^peraent response ariter Ion stated In Hypothesis ''One beoamm diffl^ 
cult if not impossible to aahlevem It would appear prudent ^ therefore ^ 
not to inoludm Item IS ms one of those worthy of ooamsloning review 
of polioies that Involve Inieraotlon between tutors and peer aoun* 

selorB* ' 

- ^ 
ImpliQatlons 

If tutorial polloy at the loa0l level is to be res^nslve to 
the observations and oplnlorw of the tutoring staff, then It Is olear 
that polloies and proaedures repreMented by ItmnM 4/ 5/ 16, and 17 
on the^ survey need to be anaiymmd and rmvlmied* 

Blnam only 29 t^tora or 47% rBBpondmd mfflrs^tlvmly to Item 4i 

i 

apparently tutors feel that the aontent, Btyle and/or freguBnoy of 
imnthly tutorial meetings do not sarvm them well» mlso 1b gultm 

■" ' , ' ■ ' ■■16 

k 
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obviouB ^Mt there Is little B&tisfaction with the pay rate pjcovldmd 
tutors^ an attitude that is emphasized by the fact that two tutors 
wrote aonmentB aonaerning this condition* Again/ BinQm on item 16 
tutors indicated more dl&agremaent than mgremnent in their reaction 
to the value of group tutoring f Buch data give riaa to the notion that 
a BubBtmntial number of tutors mithmr have devmloped an aversion to 
this prooeBM or that their BKperience in group tutoring haB proved to 
Jbe ^effmative or unmanageable in their eyes. Finally^ policy con^ 
aerning the training of tutor interns by pmmr tutors constitutms an 
issue inmBmuah aB only 32 tutors or 43 percent indicate agreement and 
25 or 33% Indioate disagreement with item 17^ 

To the extent that itmmm 4, 5, 16^ and 17 reflect poliolem and 
procedures that are fairly consistent with those reported on the ^ 
regional and national level (see Devirian, 1974$ Hubin, 1976; Reed^ 
1975; mssinan^ 1976; and Woolley^ 1973} ^ dther tutoriml direators , ; 
might be encouraged to rmview thslr programs with a view to adjusting 
like polioims and procedures m 

Rmcotmenda tions 

The following reaoanaendmiions are imde concerning tutorial policy 
at the local level, ' » 
i* $inceg a^^ttedly^ previous tutorial mmBtlngs have tended tp 
dwell on proaedural and paperwork matters , emphmBis should be 
given €6 the in-s©rvj£0e mspeat of tJia progrm in future memt" 
. Ings^ Further, tutoM should be solicited in order to Imarn 
how the style, aontenti and frequenay of thesb nmetlngB can 
bm adjusted to mm% their needs* ^ ^ ■ 
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2 m Aftmr m survey of tutorial pay maaleB in other CQmpmrmble 
aoMaunity collegms, is eff Bated J^ jjustifiamtion should be 
sought to ralMm thm pmy q£ tutors and to otherwi^B adjust thm 
pay inat^ents, * 
J, Policies gpyerning grotip tutoring should hm reviewed with m 
camidt'^mm of tutors mnd^ if possiblm/ a study should be con- 
ducted to evaluate the affect of group tutoring versus 
individuml tutoring^ . 
4, Polioy conaerning the training of tutor Interns should be 
reviewed with a aajmittee aomposmd of egual tutor intmrn 
and peer tutor representation to considmr polioy revision \ 
, or abandomsent. 
At thm regional and national Imvels^ it is rmooimmnded tiiat this 
be replicated to detmrmin& whtSther the study design is general^ 
Imable and whether it has utility with respect to tutorial policy 
rmvimlon on mother cmnpusms. 
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APPENDIX A 



PEER TUTmiNG SURVEY 



(P^ME BO Nm SIGN THIS SURVEY) 



INDICATE YOUR TUTORING. EXPERIENCE BY CIRCLING THE ^PROPRIATE 
I^TTERS FOR ITmS (1) AND (2). 

(X) You havm bemn storing for (A) One .Semester^ (B) Two smmBt^s 
or mord^ ^ ' 



A B 



(2) Your tutoring time avaragem (A) Bmtwmmi 1^4 homB per week; 

,(B) 5 B 10 houXB; (C) 11~& 15 hommi (D) 16 a 20 hpur^ per week^ A B C D 

MiSWER EACH OF THE FOLLOWING BY CIRCLING THE RESPONSE T^f BEST 
REPRESENTS YOUR OPINION^ . ^ . > 

A. strongly ^.SLgr em, B. Agr me, C. Neural, D. DiBagree, E. Saongly dlBagreBr '^ ' 
Not applicable or no bmBis for opinion* ' 

(3) The myBtm for selmoting tutorm is fair and effective. ^A B C D E F 

(4) '^ Tutorial meetingB arm helpful and relmvant A B C^D E F 

(5) The tutorial pay maalm im' admgiiate ' and fair ^ ^ A ^ C D E F 

(6) The syBtmi used to aBslgn tu tees, to tutorB ia fair and effeativB^ A B C D E-F 

You are able to get all of the tutoring toMe that you oan ^ 

legit^ately perform. ^ ^ A B C D E F 

(8) Yowt tuteeB ' deBmrve and need the tutoring that thmy ^e getting* A B C D E F 

(9) When you Mppear to dlBcuBB tutoring stratmgieB with.^an instruatorf 

he i& ivailable for aohferenge* . A B C D E F 



A B C b E P. 



(10) ' Tutee^ ate qb seriouB and reBponmible Mbout the thtoring procMs 

as^you are. ' — . 

'■ . ■ ' ^ ' 

(11) The Learning ABBimtanae Center lendm itself to the kind of 
atmoBpherm aonduaive to tutoring* " ^ A B C D E F 

(12) You feel oomfortable about reqomBmndlrig ohangms in the tutoring ^ 
polioy or the prc^am, A B C D B F 

(13) You believe that your tutpM would not succeed as w&ll in their 

oouTMeB without your aBBiBtanam» * A B C b B F 



(14) Faculty bellevm that tutoring is eff active and BUppdrt the 
program m 
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A B C D E F 
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(15) Tutoring is a learning prQcess for you as wmll the tutee. 

(16) Nhen it is poMBiblm to make Biiah an arrmngmmt^ group tutoring 
(two or three tutmrns) is as effective as individual tutoring* 

(17) It is helpful to have an experi&nced tutor train an inexperlBncmd 
tutor* 

(1%) Pe&r aounsmlors are effe&tlve in aounseling tutmes who enaounter 
receiving tutoring * 



(19) The ^torlal Handbook is helpful to mm^ 



A B C^p E F 

A' 

'A B C P E F 

A B a D E F 

A B C D E F 
A B C D E F 
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TUTORIAL SURVEY RESPONSE TABULATION (N ^ 75) - 



Percentages 



(1) You have been tutoring fof' (A) One samistfc/* (B) Two iemesteri, (A) (B) ^ (C) (D) (E) (F) 
(C) Three dr tnore simisters. . = , 58,66 El*66 18*66 — ^^-^ — — 

\1) Your tutoring time averages (A) Beto^ten 1 & 4 hours per week; \ 

(B) i a 10 hourii (c) H i 15 hoursi (0i^l6 h 20 houri per week* 37.33 38.66 17.33 6.66 — ™- 

Answtf each of the following by eircling the rtsponie that 
^ biSt represents your opinion* ^ , 

iAV Strongly agreti (B) Agreeg (C) Neutral* (D) Dliagree, - 
E) Strongly disagree, (Fj No basis for opinion or not . . ^ 

applicable. 



(3) 


The ivstefn for selectlno tutors Is fair and effective. 


16. 00 


60i00 


16,00 


1.33 


2,66 \ 


F^.oo 


m 


Tutorial meetings are helpful and relevant. 


8.00 


38.66 


14.00 


10.66 


5.33 


13.33 


(5) 


The tutorial pay seale Is adequate and fair. ; ^ 


1.33 


25.33 


20.00 


21.33 


30.66 


U33 


(6) 


The systefti used to aislgn tuti^ to tutors works well^ 


8,13 


49.33 


20.00 


13.33 
10.66 


2.66 


S.S3 




You are able to det all of the tutofinQ tirne tiiat vou can 
legitimately perfonn, tfi 


20.00 


42.66 


9.33 


14.66 


t.6S 


(8) 


The tujies that you tutor deserve and need' the tutoring that 

Ml^yf Sis ^Ebblil^. , - ^ 


40.00 


^ 48-00 


8.00 


4.00 : 


00.00 


00.00 


(9) 


When you appear to discuss tutee^strategles with an Instf^ctorp 


16.00 


33.33 


26.66 


4.00 


1*33 


18#66i 


(10) 


Tutees are as serious and responsible about the tutoring pro^ 

o3 you eir € 






13 fifi 


20,00 


1.33 


00.00 


(11) 


The Ltarnlnci Assistance Center lends itself *itb tha kind of 
atmoiphere condusiva to tutorfng. 


tt.33 


52.00 


18.66 


6.66^ 


1.33 


00.00 


(12) 


You feel comfdrtable about recommending changes In the 
tutoring pollqy or the program* 


18.66 


44.00 


' 21.33 


4,00 


^ 1.33 


10.6S 


(13) 


You believe that your tutees would not succeed as well In 
their courses without your nelpp 


26;66 


17.33 


9.33 


S.33 


00.00 


1.33 


(14) 


Faculty believe that tutoring Is effective and support ^ 
the program. 


14.66 


44.00 


22.66 


1.33 


00.00 


17.33 


(15) 


Tutoring is a learning process for you as well |s the tutee. 


66.66 


28.00 


4.00 


00,00 


00.00 


1.33 


(16) 


When It Is possible to make such an arrangement, group 
tutoring (two or tiiree tutees) is as effective as individual 
tutoring. 


8.00 


18.66 


20.00 


22.66 


8.00 


I2.6S 


(17) 


It is helpful to have an ixperienced tutor train an 1n^ 
experienced tutor. 


10.66 


32.00 


20.00 


18,66 


4.00 


14J& 


(18) 


'Peer counselors art helpful in counstling tutees who en- 
counter problm receiving tutoring. , 


8.00 


16.00 


22.66 


4.00 


00.00 


49,33 


(19) 


The Tutorial Handbook is helpful to me. 


9.33 


52.00 


17.33 


10,88 » 


1.33 


9.33 




The Following Notes Were Written On The Survey Sheets i'^ 
















"Should get pild for' ttme spent in tutorial. mietlngs.'* 
















"Pay for Tutor meetings,'* 






i 










"Please give mori notice as to when Uie tutor meetings are." 










.3 






"1 wtsh an ixperienced tutor were available to help a little with the n^ tutors.* 






* 





^ . "Qutition 3. What is thi systei! of choosing tutorsf Not tlphabttlcal order, I hopt.*' "-^^j 
?I6 >%only If th«rhavt the Sifw instruetorK ^ . 23 ^ . " '''• n 
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APPENDIX C 



CNX'-SQU^W COMPARISON 
OF TUTOR INTERN GROUP ^ 1 
MID PEER ^TUTOR GROUP - 2 



Bignifiaancm 



Item #3 





SA 


A 


N 


D 


SD 


NA 


1. 


6 


25 


8 


1 


U 


3 


2. 


6 


20 


4 


0 


1 


' 0 








s 












A' 


N 








1, 


6 


25 


8 








2. 


6 


20 











Not Bigniflcmnt 



imm #4 



SA . A 



N^ 



D SD NA 



1, 


4 


18 


10. 


4 


0 


a 


2, 


2 


11 


8 


4 


4 


2 


SA/A N 


D/S 


D 






2. 


22 


10 


4 








2. 


3 


$ 


8 






/ 

NA 




SA" A 


Item #5 
N D 


BD 


1. 


'q 


14 


9 


10 


10 


^ I 


2. 


1 


6 




6 


13 


0 


SA/A 


J D 


SD 






i. 


14 


9 


10 


^0 






2. 


6 


6 


6 


13 







Not Bignlflaant 



Not Bignifiamnt 
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Signifiaanae 



Item #6 
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A 


N 


D 


SD 


m 


1. 


2 


19 


9 


8 


2 


4 


2. 


5 


18 

/ 


^ $ 


2 


0 


0 



N D/SD 



1. 


21 


9 


10 


3. 


23 


6 


2 



.Not Sxgr^laant 



1. 
2, 



SA 



Item #7 

N p SD NA 



5 


18 


6 


5 


10 


I 


10 


14 


2 


3 


1 


1^ 


- . s 





SA A D/SD 



1. 


5 


18 


15 










2, 


10 


14 










Not Signifiaant 
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Item #8 
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SD 
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22 


2 
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2/ 
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0 


0 


'j 



1. 


IB 


22 




0 


3. 


12 


14 


tfot Si 


gnifiaant 
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'anae 







A 


Item 
N 


#5 
D 


SD 


NA 


^ * *" 

5 ■ ^ ■■ 

i , - * 




4 


12 


18 


' 2 


0. 


' 8 






$ 


13 


2 


1 


If 


























A 


N 


D/BD NA 




■ 1 ^ ■ ' 

,■ ■ ■' ^ ■ s 


1, 


4 


13 


18 


. 2 


8 








$ 


13 


2 


2 






^Significant at ,05 Level 








Jtem SlO 
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D 


SD ^ 


NA 


" t * 


1. 


8 


17 
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1 


0 
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6 


5 


0 


0 
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■N 


D 
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i. 


8 


17 
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14 


6 


5 
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Item #11 
N D 


BD 


NA 


« i. 

■ . _ ^ .. ■ ^ - ^ ■ 
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22 
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Item #12 



Significance 
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Item if 15 



J 









N 


D 


SD 


NA 


1 . 




1/ 


d 


y 


u 


7 




2f 


4 


1 


0 


0 


0 






























1 • 




1 f 


2 








2. 


26 


4 


1 














Jtem #16 
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Item #17 
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J tern 118 
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2. 
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12 
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Item #19 
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APPENDIX D 



COMPARISON OF TUTOR INTERNS^ (N « 44) 
AND PEER TUTORS' (N ^ 31} PERCENTAGE OF RESPONSES 
ON ITEMS 9 1 12, and 15 OF TUTORIAL SURVBY 



Item #9 ' 

A £ . £ £ £ 

Tutor Interns 9.09 27.27 40,90 4^54 ^ 0,00 

Peer Tutors 25,80 41.93 6.45 3.22 3.11 

Item #12 

A B £ £ £ 

Tutor Intarns 6^1 43.18 31.81 " 4.54 2.27 

Pe&r Tutors 35.48 45,16 6.45 3.22 0.00 

Itmrn if 15 

d S. £ £ £ ' 

Tutor Interns 59.54 38.63 4.54 O.OQ 0*00 

Peer Tutors 83.87 12,90 3.22 Q.OO 0.00 
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